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2017 School Context 
 

Hocking Primary School opened in February 2008 in the suburb of Hocking, north of Perth.  Construction of the school began 
in mid-2007.  The school achieved an initial enrolment of approximately 350 students.  Student enrolment during 2017, 
including Kindergarten students, was more than 630 students.  
 

Independent Public School 
 

The school has had Independent Public School status since 2011.  Independent Public Schools are provided with greater 
autonomy to set their own strategic directions and have authority for day-to-day decision making to ensure decisions are 
made that best cater for their students. Parents and community members have an important and enhanced role in this 
initiative.  As an Independent Public School, the school has the flexibility to select all staff, manage its financial affairs 
through a one-line budget and to determine the ŎǳǊǊƛŎǳƭǳƳ ǘƘŀǘ ōŜǎǘ ǎǳǇǇƻǊǘǎ ǎǘǳŘŜƴǘǎΩ ƴŜŜŘǎΦ  CǳǊǘƘŜǊ ŦƭŜȄƛōƛƭƛǘƛŜǎ ŀǊŜ ŀƭǎƻ 
on offer for the school community to take up at a later date.   
 

As a result of our Independent Public School status the school operates under a Business Plan.  In 2017 the school 
completed its third Business Plan since becoming an IPS school.  The current Business Plan, 2017 -2019 aligns with the 
ǎŎƘƻƻƭΩǎ 5ŜƭƛǾŜǊȅ ŀƴŘ Performance Agreement with the Director-General of Education and the Minister for Education and 
ŀŎƪƴƻǿƭŜŘƎŜǎ ǘƘŜ ǎŎƘƻƻƭΩǎ ŎƻƳƳƛǘƳŜƴǘ ǘƻ ƛƳǇǊƻǾŜ ǘƘŜ ǉǳŀƭƛǘȅ ƻŦ ǎǘǳŘŜƴǘ ƭŜŀǊƴƛƴƎ ŀƴŘ ǘƘŜ ƭŜŀǊƴƛƴƎ ŜƴǾƛǊƻƴƳŜƴǘ ǘƘǊƻǳƎƘ 
community empowerment, greater autonomy, flexibility and increased accountability. A copy of the Business Plan is located 
on the schoolΩǎ webpage at www.hockingps.wa.edu.au   
 

Student Background 
 

 
Index of Community Socio-Economic Advantage (ICSEA) - YŜȅ ŦŀŎǘƻǊǎ ƛƴ ǎǘǳŘŜƴǘǎΩ ŦŀƳƛƭȅ ōŀŎƪƎǊƻǳƴŘǎ όǇŀǊŜƴǘǎΩ ƻŎŎǳǇŀǘƛƻƴΣ ǎŎƘƻƻƭ ŜŘǳŎŀǘƛƻƴ ŀƴŘ ƴƻƴ-
ǎŎƘƻƻƭ ŜŘǳŎŀǘƛƻƴύ ƘŀǾŜ ŀƴ ƛƴŦƭǳŜƴŎŜ ƻƴ ǎǘǳŘŜƴǘǎΩ ŜŘǳŎŀǘƛƻƴŀƭ ƻǳǘŎƻƳŜǎ ŀǘ ǎŎƘƻƻƭΦ Lƴ ŀŘŘƛǘƛƻƴ ǘƻ ǘƘŜǎŜ ǎǘǳŘŜƴǘ-level factors, research has shown that 
school-level facǘƻǊǎ όŀ ǎŎƘƻƻƭΩǎ ƎŜƻƎǊŀǇƘƛŎŀƭ ƭƻŎŀǘƛƻƴ ŀƴŘ ǘƘŜ ǇǊƻǇƻǊǘƛƻƴ ƻŦ LƴŘƛƎŜƴƻǳǎ ǎǘǳŘŜƴǘǎ ŀ ǎŎƘƻƻƭ ŎŀǘŜǊǎ ŦƻǊύ ƴŜŜŘ ǘƻ ōŜ ŎƻƴǎƛŘŜǊŜŘ ǿhen 
summarising educational advantage or disadvantage at the school level. ICSEA provides a scale that numerically represents the relative magnitude of this 
influence, and is constructed taking into account both student and school level factors. 
 

Student Enrolment  

 
 

Classroom structure 
 

Kindergarten 
Pre-

Primary 
Year 1 Year 2 Year 2/3 Year 3 Year 4 Year 5 Year 6 

4 3 3 3 1 3 4 3 3 

 
  

http://www.hockingps.wa.edu.au/


Staff 
 

Teaching Non ς teaching 

Number FTE*  
Full Time Equivalent 

Number FTE* 
Full Time Equivalent 

38 33.5 20 14.4 
*FTE = Full Time Equivalent - This  calculation is a two-step process that determines how many hours of work each level of staff works compared to how 
many hours one full time staff at the same level works. The total workload hours are then divided by the working hours of the staff member at their level to 
provide a number of full time equivalents that are needed.  

 

Staff at the school have primarily been selected on merit in line with the school vision and educational needs of the school. 
A range of expertise in a variety of areas is offered to students and families who attend the school.  All teaching staff met 
the professional requirements to teach in Western Australian public schools and can be found on the public register of 
teachers of the Teacher Registration Board of Western Australia. 
 

All staff at Hocking Primary work as part of a strong collaborative team, demonstrating to all in the school community a 
commitment to an inclusive environment that values learning, self-worth and respect for difference and choice.   All 
teachers are current in their knowledge and application of the latest teaching strategies and are excellent classroom 
practitioners who routinely use technology both as a learning/teaching tool and for administrative purposes.  They focus on 
developing personal and social competencies for all students to ensure they feel respected and cared about at all times. 
 

Facilities 
 

Type of Room/Area Classrooms 
Early 

Childhood 
Other Total 

Classroom Permanent 16 5  21 

Classrooms (Department Transportable/Demountable) 4   4 

Administration Block   1 1 

Art/Craft Room (Purpose Built/Purpose Converted)   2 2 

Library (Purpose Built/Purpose Converted)   1 1 

Music Room (Purpose Built/Purpose Converted)   2 2 

Covered Assembly Area   1 1 

Canteen   1 1 

TOTAL 20 5 8 33 
 

Curriculum 
 

Curriculum delivery is focused on the Western Australian Curriculum and caters for the needs of K-6 students and is 
supported by Department of Education initiatives and resources.  Information and Communication Technology 
infrastructure provides a significant focus on developing teachers, students and parents with the knowledge and skills 
needed to access and manipulate the latest equipment and software in this area. Every classroom has an interactive 
whiteboard and wireless access to the internet from desktop, laptop and peripheral hardware including iPads.  The school 
allocated designated teachers to provide instruction in Music, Physical Education, Art and Design Technology and Science. 
 

 

LOCAL AREA CONTEXT 
 

Wanneroo Education Network (WEN) 
During 2017 The Wanneroo Education Network was embedded into the support structure for schools in the network.  The 
WEN includes Hocking Primary, Carramar Primary, Tapping Primary, East Wanneroo Primary, Spring Hill Primary, Neerabup 
Primary, Pearsall Primary and Wanneroo Senior College.   
 

A strong focus for 2017 was the implementation of the Australian Curriculum via the establishment of learning area 
networks across all schools. Teacher facilitated professional learning provided the opportunity for teachers from all the 
network schools to meet regularly and share professional knowledge and expertise.  Core Australian Curriculum groups in 
English, Mathematics, Science, History and Geography supported best practice across the network in the delivery of learning 
in each area.  Hocking Primary School played a key role in the area of Information and Communication Technology 
showcasing our best practice in the use of internet-based applications and iPad hardware.  The school had a major influence 
in supporting the implementation of the new Digital Technologies Curriculum for 2018 across the network.   In addition, 
Student Mental Health was a new focus for 2017 and was supported across all schools through initiatives and funding from 
the WEN to consolidated staff professional learning and resource allocation.  
  
 

 

  



 

CURRICULUM CONTEXT 
 

Implementation of the Australian Curriculum 
 

2017 saw the continued implementation of the Australian Curriculum in the learning areas of English, Mathematics and 
Science and History and Social Sciences (HASS).  Digital Technologies was a new focus which was supported by the 
Wanneroo Education Network through the prioritisation of network funds to each school to enable access to professional 
learning opportunities related to the implementation of the Australian Curriculum in these areas.  Hocking Primary was 
identified as a lead school and professional learning provided for key staff from each school.  
 

Business Plan 2017 -  2019 
In 2017 the school started the implementation of the new 2017 ς 2019 Business Plan.  The plan identifies 9 Focus areas that 
align closely to the National School Improvement Tool and is the result of 18 months planning to ensure student learning, 
development and pǊƻƎǊŜǎǎ ŀǊŜ ǇǊƛƻǊƛǘƛǎŜŘ ŀǎ ǘƘŜ ǎŎƘƻƻƭΩǎ ŎƻǊŜ ōǳǎƛƴŜǎǎΦ   
 

The plan is for 3 years and for 2017 Focus Area 3 was given greater priority with a focus ƻƴ Ψdeveloping a culture that 
promotes learningΦΩ  This area reinforces that Hocking Primary School is driven by a deep belief that every student is 
capable of successful learning and that a high priority is given to building and maintaining positive and caring 
relationships between staff, students and parents.  It also identifies there is a strong collegial culture of   mutual trust and 
support among staff and school leaders, and parents are treated as partners in the promotion of student learning and 
wellbeing.  The school has stated that it will: 

1. Place a high priority on student and staff well-being with processes in place to support professional, academic 
and social and emotional learning.  

2. Continue to develop a strong focus on the creation of a culture in which all students are expected to learn 
successfully in their own way and at their own pace by engaging them in challenging and meaningful learning.   

 

During 2017, in addition to the many Curriculum initiatives to support student learning, wellbeing was a clear focus with: 
Á Kids Matter, Mental Health and Well-being initiatives implemented across the school (PP-6). 
Á The Kids Matter survey tool Survey for parents, staff and students delivered. 
Á Staff participated in Professional Learning in the Kids Matter Modules. 
Á Continue incorporation of all aspects of Values in day to day schooling environment. 
 

Early Childhood Education 
Teachers in this phase of learning developed plans in line with The Early Years Learning Framework.  The Framework 
ŘŜǎŎǊƛōŜǎ ǘƘŜ ǇǊƛƴŎƛǇƭŜǎΣ ǇǊŀŎǘƛŎŜ ŀƴŘ ƻǳǘŎƻƳŜǎ ŜǎǎŜƴǘƛŀƭ ǘƻ ǎǳǇǇƻǊǘ ŀƴŘ ŜƴƘŀƴŎŜ ȅƻǳƴƎ ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎ ŦǊƻƳ ōƛǊǘƘ ǘƻ 
five years of age, as well as their transition to school.  The Framework has a strong emphasis on play-based learning as play 
ƛǎ ǘƘŜ ōŜǎǘ ǾŜƘƛŎƭŜ ŦƻǊ ȅƻǳƴƎ ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎ ǇǊƻǾƛŘƛƴƎ ǘƘŜ Ƴƻǎǘ ŀǇǇǊƻǇǊƛŀǘŜ ǎǘƛƳǳƭǳǎ ŦƻǊ ōǊŀƛƴ ŘŜǾŜƭƻǇƳŜƴǘΦ ¢ƘŜ 
Framework also recognises the importance of communication and language (including early literacy and numeracy) and 
social and emotional development.  In addition, the school self-assessed its performance against the National Quality 
Standard (NQS) 
 

Common Assessment Tasks 
Our Common Assessment Task (CAT) matrix and whole school data base enhanced the continual tracking of student 
performance.  This matrix informed teachers of the required student data to be collected and recorded onto a whole school 
spread sheet. Teachers access detailed information about individual student performance as well as class and general 
cohort performance. Whole school performance was also informed by this data as a means of identifying areas in need of 
improvement.   
 

Information Communication Technology 
The use of technology, as a tool for learning continued to have a strong and sustained focus across all year levels. The use of 
iPads to support desktop and notebook computers allowed teachers and students to expand their personal knowledge and 
application of both hardware and software. Students from kindergarten to year six regularly use the online environment to 
enhance their learning and to explore new modes of communication and interaction as members of an online community. 
As in previous years there was a strong focus on cyber safety through collaboration with outside agencies to ensure 
students understand the responsibility they have to each other and for their own personal safety.  A key focus for 2017 was 
teachers developing knowledge and understanding of the Digital Technologies Curriculum in preparation for 
implementation during 2018. 
 

Building Resilience Around Values Education (Brave) 
Continued consolidation during 2017 of this important school initiative saw the 
provision of values stickers to students to reinforce the characteristics of each 
value, the monitoring of individual student value progress and the alignment of 
values with the school merit certificate as a means of reinforcing that all student effort and behaviour was directly related to 
ŀƴ ƛƴŘƛǾƛŘǳŀƭΩǎ ǾŀƭǳŜǎΦ 

 
 
 
 



CORE CURRICULUM FOCUS AREAS 
 

English  
In the English learning area, students learn about the English language; how it works and how to use it effectively.  They 
develop an understanding of the ways in which language operates as a social process and how to use language in a variety 
of forms and situations.   
 

During 2017: 
Ĕ Case Management/Support ς classroom teachers worked with focus groups of students who are not making expected 

progress regardless of achievement, as identified by whole school data. 
Ĕ Embedding of whole school resources to cover all aspects of English development and provide differentiated learning 

for all students.  Explicit reference to the resources of the Department of Education and Australian Curriculum.  Eg. Jolly 
Phonics, Jolly Grammar, Springboard, Ziptales, Reading Eggs, Words Their Way, Novels, MultiLit, MiniLit, take home 
readers, digital stories etc.  

Ĕ Use of HPS West Australian Curriculum Placemats to identify term by term content for each year level integrated across 
all curriculum areas.  

Ĕ Continued Literacy, Literature and Language blocks to cover all strands, focusing on explicit teaching elements in 
spelling, guided reading, grammar and punctuation, comprehension strategies. 

Ĕ Students at Educational Risk (SAER) ς Support teacher and Deputy Principal co-ordinated intervention for identified 
students using MultiLit/MiniLit and decodable readers. 

Ĕ Embed Talk4writing across the school Years 2-6 and Language Based Units K-1. 
Ĕ Continued partnership with the Language Development Centre (LDC) to identify student needs in ECE to enable 

effective early intervention. 
 

Mathematics 
 

In Mathematics, students learn to use ideas about number, space, measurement, chance, and mathematical ways of 
representing patterns and relationships, to describe, interpret and reason about their social and physical world. Mathematics 
plays a key role in the development ƻŦ ǎǘǳŘŜƴǘǎΩ ƴǳƳŜǊŀŎȅ ŀƴŘ ŀǎǎƛǎǘǎ ƭŜŀǊƴƛƴƎ ŀŎǊƻǎǎ ǘƘŜ ŎǳǊǊƛŎǳƭǳƳΦ 
 

During 2017: 
Ĕ Continued use of the West Australian Curriculum across all aspects of Mathematics documentation, planning, teaching 

and assessment. 
Ĕ Embedding of Stepping Stones as a Whole School Mathematics program in P-6. 
Ĕ Continued implementation of HPS Policy for Mastery of Basic Maths Facts as a Whole School Mental Mathematics 

Program. 
Ĕ 9ƳōŜŘŘƛƴƎ ƻŦ tŀǳƭ {ǿŀƴΩǎ ŀƴŘ YŜƭƭȅ bƻǊǊƛǎΩ tǊƻƧŜŎǘ DƻƻŘ {ǘŀǊǘ Y-2 in classroom rotations. 
Ĕ Use of whole school data collection plan for all years of learning as a tool to continually track individual, class, cohort 

and whole school performance and plan for differentiated learning activities. 
Ĕ Student familiarisation and practice of NAPLAN assessment tasks via DET resources and framework.  
Ĕ Focus on differentiated learning experiences to provide Opportunity To Learn for concrete/representational/abstract 

learners at year group expected level. 
 

Science 
 

In the Science learning area students learn to investigate, understand and communicate about the physical, biological and 
technological world and value the processes that support life on our planet. Science helps students to become critical 
thinkers by encouraging them to use evidence to evaluate the use of science in society and the application of science in daily 
life. 
 

During 2017: 
Ĕ Specialist Science teacher with responsibility for the planning, implementation and teaching of all students between 

years 1-6 in Science.  
Ĕ Provision within the school timetable to allow for a specialist science teacher to be involved from years 1-6. 
Ĕ Incorporation of the Australian Curriculum (AC) across all aspects of Science documentation, planning, teaching and 

assessment. 
Ĕ Continued use of the Primary Connections Science Program supported by additional resource implementation to avoid 

repetition within multi-grade classes. 
Ĕ Information and links to Science news provided in the newsletter. 
Ĕ Participation in National Science Week. 
Ĕ Installation of a series of large displays, representing the scope and sequence elements of the Australian Curriculum in 

the specialist science area. 
  



2017 Performance Data 
Business Plan 2017 -2019 Targets - 2017 Progress 
2017 marked the first year of our three-year Business Plan.  The data below provides information on how the school is 
progressing towards the targets set to be met by 2019 
 

NAPLAN  
 
NAPLAN achievement will maintain our school mean to equal or above like schools and state in all five test areas 

 Year 3 Year 5 

 HPS Like  HPS Like  

Reading 452 433 520 510 

Writing 435 416 459 477 

Maths 440 413 502 495 

Spelling 428 419 509 506 

Grammar and punctuation 458 439 505 504 
 

Continue to increase % of students in the top two bands to be equal or above like schools. 

 Year 3 Year 5 

 HPS Like HPS Like 

Reading 66% 49% 41% 39% 

Writing 64% 47% 15% 13% 

Maths 59% 42% 30% 26% 
 

Decrease the % of students making low or very low progress to be equal or below like schools whilst maintaining high to 
very high progress to equal or above like schools. 
 

These two graphs show progress of students in Numeracy.  The left graph shows Pre-Primary On Entry assessment to Year 3 
b!t[!b ŀƴŘ ǘƘŜ ǊƛƎƘǘ ¸ŜŀǊ о ǘƻ ¸ŜŀǊ р b!t[!bΦ  ¢ƘŜ ŘƻǘǘŜŘ ƭƛƴŜǎ ƛƴŘƛŎŀǘŜ ΨƭƛƪŜ ǎŎƘƻƻƭǎΩ ǇǊƻƎǊŜǎǎ ŀƴŘ ǘƘŜ ōŀǊǎ ŀǎ ƻǳǊ ǎŎƘƻƻƭ 
progress. 
 

  
 

¢ƘŜ Řŀǘŀ ǎƘƻǿǎ ǘƘŀǘ ŦƻǊ ¸ŜŀǊ оΩǎ ǇǊƻƎǊŜǎǎ in Numeracy is on target with Very Low progress equal to like schools and Low 
progress below like schools.  High progress is above like school and Very High progress is equal to like schools.   
V Year 3 - 5 progress in Numeracy was below target with Very Low progress above like schools and Low progress above 

like schools.  High progress is below like schools and Very High is below like schools.   
U These two graphs show progress of students in Reading.  The left graph shows Pre-Primary On Entry assessment to Year 
о b!t[!b ŀƴŘ ǘƘŜ ǊƛƎƘǘ ¸ŜŀǊ о ǘƻ ¸ŜŀǊ р b!t[!bΦ  ¢ƘŜ ŘƻǘǘŜŘ ƭƛƴŜǎ ƛƴŘƛŎŀǘŜ ΨƭƛƪŜ ǎŎƘƻƻƭǎΩ ǇǊƻƎǊŜǎǎ ŀƴŘ ǘƘŜ ōŀǊǎ ŀǎ ƻǳǊ 
school progress. 

U  

    
  



V ¢ƘŜ Řŀǘŀ ǎƘƻǿǎ ǘƘŀǘ ŦƻǊ ¸ŜŀǊ оΩǎ ǇǊƻƎǊŜǎǎ in Reading is on target with Very Low progress below like schools and Low 
progress below like schools.  High progress is above like school and Very High progress is equal to like schools.   

V Year 3 - 5 progress in Reading was on target with Very Low progress below like schools and Low progress equal to like 
schools.  High progress is above like schools and Very High is equal to like schools. 

On entry 
Increase the % of students progressing 0.4 and above in all areas from Pre-Primary to Year 1.   
 

Number of students progressing 0.4 Minimum expected PP-Year 1 2016-2017 

Reading 73% 

Writing 96% 

Maths 81% 
 

Performance and Achievement Testing (PAT)  
Increase the % of students working above expected level in Reading, Mathematics and Science. 
 

PAT Reading Comprehension. 

 Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 Overall 

2016 45% 73% 74% 75% 69% 73% 69% 

2017 43% 60% 80% 71% 76% 71% 68% 
 

On Target, worth noting: 
V 2016 Year 1 Cohort moved from 45% to 60% in Year 2. 
V 2016 Year 2 cohort moved from 73% to 80% in Year 3. 
V 2016 Year 4 cohort moved from 75% to 76% in Year 5. 
V 2016 Year 5 cohort moved from 69% to 71% in Year 6. 
 

PAT Maths. 

 Year 1  Year 2 Year 3 Year 4 Year 5 Year 6 Overall 

2016 89% 88% 86% 83% 56% 78% 80% 

2017 97% 77% 88% 83% 71% 73% 81% 
 

On Target, worth noting: 
V 2016 Year 5 increased from 56% to 73% in 2017. 
U There was limited or no progress in other years. 
 

Decrease the % of students achieving below expected level in Reading, Mathematics and Science 
 

PAT Reading Comprehension 

 Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 Overall 

2016 55% 27% 26% 25% 31% 27% 31% 

2017 57% 40% 20% 29% 24% 29% 32% 
 

On Target, worth noting: 
V Year 1 2016 decreased from 55% below expected level to 40% in year 2. 
V Year 2 2016 dropped from 27% below expected level to 20% in Year 3 
 

PAT Maths. 

 Year 1  Year 2 Year 3 Year 4 Year 5 Year 6 Overall 

2016 11% 12% 14% 17% 44% 22% 20% 

2017 3% 23% 12% 17% 29% 27% 19% 
 

Worth noting: 
V Year 1 2016 increased from 11% to 23% in Year 2. 
V Year 5 2015 decreased from 44% to 27% in Year 6. 
 

STUDENT NON-ACADEMIC IMPROVEMENT TARGETS 
 

Attendance 
Maintain above state level attendance. 
V On Target ς see attendance in this report. 
 

Increase the percentage of students at or above 89% 
V On Target ς see attendance in this report. 
 

Values 
LƴŎǊŜŀǎŜ ǘƘŜ ǇŜǊŎŜƴǘŀƎŜ ƻŦ ǎǘǳŘŜƴǘǎ ŀŎƘƛŜǾƛƴƎ Ψ/ƻƴǎƛǎǘŜƴǘƭȅΩ ƛƴ ŀǘǘǊƛōǳǘŜ Řŀǘŀ Ψ9ƴǘƘǳǎƛŀǎǘƛŎ ŀōƻǳǘ ƭŜŀǊƴƛƴƎΦΩ 
Ĕ Data to be available by end of Term 1, 2018 
 

Achieve a positive difference between school mean and sample mean across the 5 Values Cluster areas 
Ĕ Data to be available by end of Term 1, 2018 
 

Social & Emotional Well-Being 
Maintain and improve student well-being as measured by student, staff and parental surveys 
Ĕ Work in progress ς Semester 1, 2018 
 



STAFF IMPROVEMENT TARGETS  
 

Performance and Development 
100% of staff are engaged in the use of Australian Institute for Teaching and School Leadership (AITSL) standards as a 
reflective tool to ensure highly effective teaching and learning.   
V On Target - Implemented Semester 2, 2017 
 

GROWTH planning is embedded into the Performance and Development structure for all staff. 
V On Target - Implemented Semester 2, 2017 
 

Use of Information and Communication Technologies 
 

Continue to build on innovative technological practices used by staff to enhance curriculum delivery. 
V On Target ς BYOD and Connect Communities initiatives to be implemented Term 1, 2018. 
 

Social and Emotional Well-Being 
 

Survey data reflects a high degree of satisfaction in all areas. 
V On Target - Work in progress ς Semester 1, 2018 
 

COMMUNITY TARGETS 
 

Positive parent satisfaction is reflected in parent surveys. 
V On Target - Work in progress ς Semester 1, 2018 
 

The school community has a clear understanding of the roles and operations of the school board. 
V On Target - Work in progress ς Semester 1, 2018 
 

Clear objectives for all community partnerships which improve outcomes for students. 
V On Target - Work in progress ς Semester 1, 2018 
 

National Assessment Program Literacy and Numeracy (NAPLAN) 
The results from the National Literacy and Numeracy tests provided an important measure of how our students are 
performing in the content areas of numeracy, reading, writing, spelling, grammar and punctuation.   NAPLAN was used by 
teachers for diagnostic purposes to gauge the achievement of students against the national minimum standard.  Key 
outcomes of this assessment included the identification of students who require additional support and the highlighting of 
learning concepts in need of more emphasis and explicit teaching. 
 

2017 NAPLAN Comparative Performance - Summary of School Data 
The chart below displays average NAPLAN scores for each of the five learning areas tested in NAPLAN: reading; writing; 
spelling; grammar and punctuation; and numeracy.  Hocking Primary School's scores are displayed as average scores and 
have been compared against statistically similar schools.  Numbers highlighted with a colour indicate whether ƻǳǊ ǎŎƘƻƻƭΩǎ 
scores are substantially above(dark green), above (green), close to (white, no colour), below (pink) or substantially 
below(red) the average scores of statistically similar schools across Australia. 
 

 
 
The comparative performance indicates that student performance when compared to SIM schools in Year 3 is similar in 
Reading, Spelling and Grammar but above in Writing and Numeracy.  In Year 5 student performance was similar when 
compared to SIM schools in all areas. CǳǊǘƘŜǊ ƛƴŦƻǊƳŀǘƛƻƴ ǊŜƭŀǘƛƴƎ ǘƻ ǘƘŜ ǎŎƘƻƻƭΩǎ 2017 NAPLAN performance can be located 
on the MySchool Webpage at http://www.myschool.edu.au/  
 

Responses to NAPLAN Data 
 

Maths: 
 

Ĕ K-3 programs are effective as achievement and progress are above like schools.  This is a result of effective tracking 
through on entry and PAT data and effective intervention using SIREN maths. 

Ĕ Year 5 has slightly above like school achievement but a dip in achievement from Year 3 ς 5 with most students sliding 
into satisfactory. Opportunity to Learn has become a focus in maths with teachers ensuring they are developing 
differentiated learning experiences to facilitate concrete/representational and abstract learners at their level.  In 2018 
the Maths committee will review, and Curriculum Leaders will meet weekly with teams to facilitate this. 

 

Reading: 
 

Ĕ Year 3 progress and achievement above like schools as a result of effective whole school programs. 
Ĕ Intervention programs Minilit, Multilit, Decodable Readers resourced across the school. 
 
 
  

http://www.myschool.edu.au/


Writing: 
 

Ĕ Continued professional development and embedding of Talk4Writing program across the school and Language Based 
Literacy Units across PP - Year 2. 

Ĕ Modification of the Hocking Primary School Scope and Sequence for writing to incorporate the Narrative possibility in 
NAPLAN. 

 

Spelling: 
 

Ĕ Continued collaboration with the WEN and TDS schools to review the use of Words Their Way as an explicit teaching 
tool across the school in years 3 ς 6. 

 

Grammar and punctuation: 
 
Ĕ Use of Jolly Grammar as Grammar and spelling program in years 1-3. 
Ĕ Embed the Talk4Writing Grammar resources and games years 1 ς 6. 
 
Interesting: 
 

Ĕ Review of NAPLAN preparation in Years 3 and 5 as a possible barrier to performance. 
Ĕ Investigation and development of a Teaching and Learning Framework for HPS to facilitate opportunity to learn. 
 

 

On Entry Data 
 
The On-entry Assessment Program is an assessment for learning, rather than an assessment of learning. This assessment is 
conducted in the first term of each year for all Pre-Primary and Year 1 students.  Conducting this assessment early in the 
year ensures that the teacher has information about the current skills and understandings of each child to assist in the 
planning and delivery of targeted learning programs that address the needs of each individual, especially those who may 
require early intervention or extension. 
 
The data below shows the percentage of students below the 0.5 expected level in the areas of the assessment. 
 
  

2017 Speaking and 
listening 

Reading Writing Numeracy 

State 50% 50% 95% 11% 

School 41% 26% 100% 3% 

 
The 2017 data indicated that generally our students are above the state scores and that numeracy is a strength.  Our focus 
on Speaking and Listening and Writing will continue. 
 
Responses to On Entry Data 
Ĕ Continue to work with The Language Development Centre (LDC) to collate fine grained formative assessment data in 

order to identify students at risk with comprehension and plan for intervention. 
Ĕ Ensure Language Based Units are utilised K-2 to develop oral language in all students and support those deficient in 

expressive vocabulary. 
Ĕ Continue to use Minilit to support students at need.  
Ĕ Explore Talk4Writing for year 1 and PP teachers. 
Ĕ Continued focus on Speaking and Listening across the curriculum. 
Ĕ Term 4 On Entry retest for PP students at risk. 
 

                       

 

  



2017 Semester Two Formal Report Data 
 

¢ƘŜ ƛƴŦƻǊƳŀǘƛƻƴ ŎƻƴǘŀƛƴŜŘ ƛƴ ǘƘŜ ŜƴŘ ƻŦ {ŜƳŜǎǘŜǊ н wŜǇƻǊǘ ǇǊƻǾƛŘŜŘ ŀ ǎǳƳƳŀǊȅ ƻŦ ŀ ǎǘǳŘŜƴǘΩǎ ŀŎƘƛŜǾŜƳŜƴǘΣ ŀǘǘƛǘǳŘŜ ŀƴŘ 
behaviour.  Achievement grades were represented in the following way, with years 1 & 2 only displaying the grade 
descriptors: 
 

A Excellent The student demonstrates excellent achievement of what is expected for this year level. 

B High The student demonstrates high achievement of what is expected for this year level. 

C Satisfactory The student demonstrates satisfactory achievement of what is expected for this year level. 

D Limited The student demonstrates limited achievement of what is expected for this year level. 

E Very Low The student demonstrates very low achievement of what is expected for this year level. 
 

These reports were one of a number of strategies used by the school to communicate information to parents about their 
ŎƘƛƭŘΩǎ ǇǊƻƎǊŜǎǎ ŀƴŘ ǿŜǊŜ ōŀǎŜŘ ƻƴ ǘŜŀŎƘŜǊ ƧǳŘƎŜƳŜƴǘǎΦ 
 

 
 
 
 
 

 
 

 
 
 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Attitude, Behaviour and Effort  
 

The following graph to the right represents judgements made by ǘŜŀŎƘŜǊǎ ŀōƻǳǘ ŀ ǎǘǳŘŜƴǘΩǎ ŀǘǘƛǘǳŘŜΣ ōŜƘŀǾƛƻǳǊ ŀƴŘ ŜŦŦƻrt 
at school during 2017.  Although the standardised reporting format lists 8 statements for teachers to rate, we have 
extracted those attributes which directly relate to our Building Resilience Around Values Education (BRAVE) whole school 
values program.  This program began full implementation from 2009 and provides explicit teaching and monitoring of values 
from Kindy to Year 6.   

 
 

 

The semester two formal report data show that the vast 
majority of students, who attended Hocking Primary during 
Semester 2, 2017Σ ŀŎƘƛŜǾŜŘ ŀ Ψ/Ω ƎǊŀŘŜ ƻǊ ƘƛƎƘŜǊ ǿƘƛŎƘ ƛǎ 
used to indicate that they are at or above the expected level. 
 

Those students who achieved below the expected range for 
the year level have been identified and fast tracked into our 
2018 School Support Program.  This program incorporates 
case management plans for students not achieving at their 
full potential, documented education plans for students who 
require a differentiated learning focus to address common 
needs, and Student at Education Need (SEN) plans for 
students with identified special learning needs or disabilities.   
 



National Quality Standard (NQS) 
 

The National Quality Standard assessment evaluates the programs and practice in relation to seven Quality Areas. The Guide 
to the National Quality Standard provides detailed information on quality areas, standards and elements to inform and 
assist with planning for improvement.  Evaluation by staff informed whether the school in years K ς 2 had not met the 
requirement, were working towards the requirement or had met the requirement for each of the Seven Quality Areas: 
 

STANDARD AREA - Green (consistently) / Amber (sometimes) / Red (rarely) Met Not Met 
1. Educational program and practice: This quality area of the National Quality Standard focuses on 

ensuring that the educational program and practice is stimulating, ŜƴƎŀƎƛƴƎ ŀƴŘ ŜƴƘŀƴŎŜǎ ŎƘƛƭŘǊŜƴΩǎ 
learning and development. 

89% 11%  

2. /ƘƛƭŘǊŜƴΩǎ ƘŜŀƭǘƘ ŀƴŘ ǎŀŦŜǘȅΥ This quality area of the National Quality Standard focuses on 
ǎŀŦŜƎǳŀǊŘƛƴƎ ŀƴŘ ǇǊƻƳƻǘƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ƘŜŀƭǘƘ ŀƴŘ ǎŀŦŜǘȅΦ 

90% 10%  

3. Physical environment: This quality area of the National Quality Standard focuses on the physical 
environment and ensuring that it is safe, suitable and provides a rich and diverse range of experiences 
that promotes ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎ ŀƴŘ ŘŜǾŜƭƻǇƳŜƴǘΦ 

29% 71%  

4. Staffing arrangements: This quality area of the National Quality Standard focuses on the provision of 
qualified and experienced educators, co-ordinators and nominated and experienced supervisors who 
are able to develop warm, respectful relationships with children, create safe and predictable 
ŜƴǾƛǊƻƴƳŜƴǘǎ ŀƴŘ ŜƴŎƻǳǊŀƎŜ ŎƘƛƭŘǊŜƴΩǎ ŀŎǘƛǾŜ ŜƴƎŀƎŜƳŜƴǘ ƛƴ ǘƘŜ ƭŜŀǊƴƛƴƎ ǇǊƻƎǊŀƳΦ 

100%   

5. Relationships with children: This quality area of the National Quality Standard focuses on 
relationships with children being responsive, respectful and ǇǊƻƳƻǘƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ǎŜƴǎŜ ƻŦ ǎŜŎǳǊƛǘȅ 
and belonging. Relationships of this kind free children to explore the environment and engage in play 
and learning 

100%   

6. Collaborative partnerships with families and communities: This quality area of the National Quality 
Standard focuses on collaborative relationships with families that are fundamental to achieving 
quality outcomes for children and community partnerships that are based on active communication, 
consultation and collaboration. 

100%   

7. Leadership and service management: This quality area of the National Quality Standard focuses on 
effective leadership and management of the service that contributes to quality environments for 
ŎƘƛƭŘǊŜƴΩǎ ƭŜŀǊƴƛƴƎ ŀƴŘ ŘŜǾŜƭƻǇƳŜƴǘΦ ²Ŝƭƭ-documented policies and procedures, well-maintained 
records, shared values, clear direction and reflective practices enable the service to function as a 
learning community. An ongoing cycle of planning and review, including engagement with families, 
creates the climate for continuous reflection. 

92% 8%  

 

Behaviour Management Data 
 

Our approach to behaviour management during 2017 continued with a focus on reinforcing and maintaining an 
environment that is safe, friendly and one that encourages appropriate behaviour choices.  We are confident that by using 
clearly defined processes in managing both appropriate and inappropriate student behaviour, students will develop an 
understanding that behaviour choices determine the type of consequence they receive. 
 

Incentives and Reinforcement of Positive Behaviours. 
 

A significant aspect of our behaviour management process is the importance placed on providing incentives for children 
displaying positive behaviour.  In 2017, whole school incentives included:  
Á Faction tokens for playground behaviour. 
Á Values tokens for students displaying the targeted value at recess and lunchtime. 
Á Values certificates presented (each term) to 10 students from each class (Yrs 1-6) who consistently demonstrated the 

Hocking Values  
Á Faction Points to earn the end of term reward for winning faction. 
Á Lexile Legends Trophy and Lexile Legends Luncheon for individual and class reading. 
Á Monumental and Developmental Maths awards presented at fortnightly assemblies for class achievement in school 

Mental Maths program. 
Á Class and specialist teaching area Merit Certificates and Aussie of the Month awards at fortnightly assemblies. 
Á Boost Box prizes to reward effort. 
Á WǳƴƛƻǊ wŀƴƎŜǊΩǎ aƻōƛƭŜ aǳǎǘŜǊ ǘƻ ŜƴŎƻǳǊŀƎŜ ǊŜ-cycling. 
Á After lunch time meetings to promote values and student effort. 
Á Administration referrals for sharing of works and improved effort. 

Á Values luncheon awarded to 2 students from each class who have consistently demonstrated our Hocking values 
throughout the year. This is subsidised by the P&C 

 

The graph that follows shows the total number of Boost Box incentives distributed throughout the last four years.  Boost 
Box incentives are given to students who have been sent to the office for outstanding effort, progress and achievement.  A 
decline in enrolments and a realignment of processes for awarding Boost Box rewards from 2016 is the reason for the 
reduction in 2017. 
  



 
 

 
 

 

Referral for Inappropriate Behaviour  
 

The graph below shows the total number of Inappropriate Behaviours, per Category, as a total number of offences 2012 - 
2017.  The categories of Physical Assault or Intimidation of Staff, Verbal Abuse or Harassment of Staff, Substance Misuse and 
Illegal Substance and Wilful Offence Against Property did not incur one offence throughout 2017 and therefore are not 
shown. 
 

The results show that out of nine possible negative behaviour categories, there are only three which are displaying 
incidences of significant numbers. In 2017 the incidence of inappropriate behaviours displayed has continued to decrease in 
all categories with the exception of physical assault or intimidation. Although there was an increase in this area, this can be 
attributed to a small number of students who were repeat offenders.  Overall these outstanding results support the Whole 
of School approach to Behaviour Management that has been established and followed since the opening of the school in 
нллуΦ ¢ƘŜ άIŀƴŘǎ hŦŦ ŀǘ IƻŎƪƛƴƎέ ǇƻƭƛŎȅ ŎƻƴǘƛƴǳŜǎ ǘƻ ƘŀǾŜ ŀ ƳŀƧƻǊ ƛƳǇŀŎǘ ƻƴ ǊŜŘǳŎƛƴƎ ƛƴŎƛŘŜƴǘǎ ƻŦ ŀ ǇƘȅǎƛŎŀƭ ƴŀǘǳǊŜ ŀǎ Ƙŀǎ 
the regular fortnightly newsletter articles about bullying and values.  To further enhance our management of student 
ōŜƘŀǾƛƻǳǊ ǿŜ ǎǘǊŜŀƳƭƛƴŜŘ ƻǳǊ ǘǊŀŎƪƛƴƎ ƳŜǘƘƻŘǎ ōȅ ŀŘŘƛƴƎ ŀ Ŏƭŀǎǎ ǘŜŀŎƘŜǊ Ψ¸Ŝƭƭƻǿ ŎƭŀǎǎǊƻƻƳ ǎƭƛǇΩ ǘƻ ŜƴǎǳǊŜ ǇŀǊŜƴǘǎ ŀƴŘ 
Leadership staff are aware of in class minor, repetitive behaviours.  In 2017 the school updated our current behaviour policy 
to better reflect current practice and by incorporating a bullying policy linked to Cyber Safety and the use of computers. 
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Attendance Data  
 

 

 Percentage of students compared to WA Public Schools 
Attendance Rates. 

 School WA Public Schools 

2014 93.8% 92.1% 

2015 94.3% 92.7% 

2016 94.6% 92.6% 

2017 94.4% 92.7% 

Attendance data for the previous three years shows attendance 
is continuing above the state attendance rates. 

 
 

 
 
 
 
 

 
 
 

2017 School Destination of the 2016 Year 6 Cohort 
 
 

 
 

 
2017 Additional Programs 
 

Students At Educational Risk (SAER) 
 

During 2017 SAER continued to be identified through a vigorous referral process.   Teachers discussed their concerns with 
Sub School Leaders (SSL) who then refer those students with needs to the Learning Support Co-ordinator in order to initiate 
School Psychology or Chaplain support.  Support and tracking of these students included:  Tracking Journals , Parent 
Communication, Case Conferences, School Psychologist intervention, Chaplaincy support, Documented Plans, Student 
Profiles, and referrals to outside agencies including Language Development Centre, Intensive English Centre, Dyslexic SPELD 
foundation, Occupational Therapy, CAMHS and ATAPS.  In 2017 curriculum adjustments, professional learning and the 
formation of our Functional Mental Health Team (FMHT) strengthened our focus in this area.  The formation of the 
Functional Mental Health Team enabled us to track students with mental health concerns and consists of one school 
leaders, a teacher, school psychologist and School Chaplain. 

  

Attendance Profile 2017 Semester 2 



 
Information Communication Technology (ICT) 
 

IƻŎƪƛƴƎ tǊƛƳŀǊȅ {ŎƘƻƻƭΩǎ L/¢ ǇǊƻƎǊŀƳǎ ŦƻŎǳǎ ƻƴ ŎǳǊǊŜƴǘƭȅ ŀǾŀƛƭŀōƭŜ ǘŜŎƘƴƻƭƻƎƛŜǎ ŀƴŘ ŜȄǇƭƻǊŀǘƛƻƴ ƻŦ ŘƛƎƛǘŀƭ ǘƻƻƭǎ ŀƴŘ 
resources to complement high quality teaching and learning principles.  Again during 2017, students were exposed to a 
variety of hardware and software and explore the use of these tools to match specific needs.  Our strength in this area was 
maintained through: 
Á Alignment of the HPS ICT Scope and Sequence developed with the WA Curriculum Digital Technologies.  Developed 

working parties with Wanneroo Education Network staff enabling consistent expectations for students moving between 
schools in the Network. 

Á Engaging staff and students through the introduction of digital codin, featured in the WA Curriculum Digital 
Technologies curriculum. 

Á Alignment of key aspects of ICT General Capabilities with appropriate year level skills and processes. 
Á ICT Committee developing and sharing example lessons and resources for all classes. 
Á Lead teachers/Senior teachers mentoring other staff with the use of ICT teaching skills. 
Á Continued evolution of hardware over the years seeing the move from desktop PC only to more mobile and varied 

approaches to ICT ς iPads, mp3 recorders, cameras. 
Á Software usage that embraces open source and web based tools ς Connect, G-Suite (Google Apps) for Education, iPad 

apps. 
 
In addition to the above each classroom provided students and staff with interactive whiteboards and desktop computers.  
Shared notebooks and iPad trolleys along with computer pods in shared learning areas provided students with well above 
the required student to device ratios.   
 

Building Resilience Around Values Education (Brave) 
 

Our Building Resilience Around Values Education (BRAVE) 
program plays a significant role in the development of social skills 
and attributes of becoming a respected citizen of the community.  
Five Values clusters are the focus of the program and within each 
cluster one aspect is determined as a focus for a two-year period. 
 

The Values covered throughout 2017 included: 
 EXCELLENCE:  Empowerment Ą Know how and where to find information ĄEncourage each other to share ideas 

and feelings Ą Take control of my learning and the knowledge I want to get.  
 UNIQUENESS: Personal Meaning Ą Think about why I did something the way I did Ą Know who I am and why I am 

that way Ą Know what I am good at and what I am not good at.  
 RESPECT: Co-operation/Conflict Resolution Ą [ƛǎǘŜƴ ǘƻ ƻǘƘŜǊ ǇŜƻǇƭŜΩǎ Ǉƻƛƴǘǎ ƻŦ ǾƛŜǿ Ą Demonstrate patience 

with other people ĄRespect the rights of others to have an opinion.  
 CITIZENSHIP:  Reconciliation Ą {ŀȅ άǎƻǊǊȅέ ǎƛƴŎŜǊŜƭȅ ǿƘŜƴ LΩǾŜ ŘƻƴŜ ǎƻƳŜǘƘƛƴƎ L ǎƘƻǳƭŘƴΩǘ ƘŀǾŜ ŘƻƴŜ Ą I should 

work with others to solve our problems and understand each other ĄHave positive thoughts about people.  
 CONSERVATION: Sustainable Development Ą Know about recycling Ą Keep replacing the things I use Ą Consider 

future generations because my actions may impact on them. 
 
 
 
 

School Chaplain 
 
We were again fortunate to have the services of Support Chaplain, Mr. Phil Leenman for two days per 
week in 2017.  This program is funded by the WA Government and managed through YouthCARE WA 
under the guidelines of the National School Chaplaincy and Student Welfare Program. 
 
This non-denominational program assists school communities to support the spiritual, social and 
emotional wellbeing of students, parents, families and staff.  Phil has given advice and guidance about 
ethics, values, relationships and the provision of pastoral care and emotional comfort to students during times of grief or 
personal and emotional challenges.  This is irrespective of their faith or beliefs. 
 
He has assisted the school to create an environment which promotes physical, emotional, social and intellectual 
development and well-being of all students in a climate of mutual respect.  Phil has lead the implementation of the BUZ 
program across all grades.  This program empowers children to develop important life skills by addressing conflict 
resolution, bully-proofing, self-esteem and the building of confidence. 
  



 

2017 FINANCIAL SUMMARY 
 

 
 
School Salary Expenditure 
2017 total spent on staff salaries was $4,874,700. 


